development

without limits

Our People Are Everything

Staff Development Strategies That Work

Afterschool programs often hire part-time staff with diverse backgrounds and varying
levels of experience. While this diversity is a strength, it can be challenging to create
staff development models that engage everyone. Come to this workshop to learn
inclusive and dynamic staff development strategies that will motivate your staff and
enrich your program.

Agenda
Welcome & Introductions
Opening Activity
Goals of Workshop
Taking an Optimistic, Research-Based Approach
Key Elements of Success:
* Create a Culture of Learning and Growth
* Help Staff to Build Knowledge, Develop skills and Innovate

* Provide a System of Ongoing Support

Closing & Evaluations

For more information, please contact
Development Without Limits at 212.244.4351,
or go to www.developmentwithoutlimits.org
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TEAMBUILDING GAMES

GET 10 KNOow EACH OTHER GAMES
Commonalities
In small groups (3-5 each), give the participants two minutes to discover three or more things they have in common
that are not obvious. For example, hair color, or “everyone works with kids” don’t count. Once each group has their
list, have them present to the larger group.

Mingle, Mingle, Mingle, HUDDLE!

Have the whole group stand up in an open space in the room. Tell them that when you call out, “Mingle,

Mingle, Mingle!” they are to wander around the room, filling up any open space, mingling. Be sure to suggest that
they look each other in the eye and say hello as they mingle. After they mingle for a moment, call out “Huddle in
groups of 3 or 4!” At this point they gather in small groups with people around them and await your next instruction.
Tell them to share with their small group something about themselves, a different point each time. Once each
person shares, start the mingling all over again. Some examples what to have them share are:

- Talk about something fun you did last summer.

- What was your favorite thing to do after school, as a kid?

- If you could have any super or magic power, what would it be?

Two Truths and A Lie

Have each participant work individually for a few minutes to write down three things about themselves — two things
that are true and one that is not. Then, in small groups or the large group, have each participant read their three
statements, and have the rest of the group try to guess the lie.

GET ENERGY OUT GAMES
Everyone Like Me Who... (also known as “The Big Wind Blows”)
Have the group sit in chairs in a circle. Each person except one has a chair, with no extra chairs. One
person stands in the center of the circle. The game begins when the person in the middle says “Everyone
like me who...” and completes the statement with something true about themselves, i.e. " Everyone like me
who has brown eyes." All of the people who have brown eyes stand up and run through the circle to a chair
that is now empty on the other side. Upon reaching this spot, they sit down. One person will be left over -
s/he is now in the middle and the game continues.

Human Knot

Have participants get into small groups of no more than six people. Have each small group stand in a tight
circle, shoulder to shoulder. Have everyone put their hands in the center of the circle, and grab someone
else’s hands with each of their own. Make sure that no one is holding the hand of the person next to them,
and that each person holds two different people’s hands. Then tell them to untie themselves, until they are
in a circle with no arms crossed. The only rule is that no one can let go of their partners’ hands.

Focus GAMES
Pass the Spark
Have the whole group stand in a circle. Pass the spark by turning to the person on one side of you, looking them in
the eye, and clapping your hands together. They clap their hands at the exact same moment as you, then turn to
the person on the other side of them, look them in the eye, and pass the spark to them. The idea is to pass the
spark as quickly and perfectly as you can around the entire circle.

Pass the Penny

Have the whole group stand in a circle. Put a penny on the back of your hand. Pass them penny to the person next
to you, to the back of their hand. The idea is to get the penny all the way around the circle, only by passing it on the
backs of hands. You can choose to use both hands, passing it from one to the other before passing to your
neighbor, or just one hand per person.

Zip, Zap, Bong

Have the whole group stand in a circle. One person begins by looking at the person to their right and saying “zip”.
That person then turns to the person on their right and says “zip” and so on around the circle. This continues until
someone turns back to the person who just “zipped” them and says “BONG”. This reverses the direction and
changes the sound from “zip” to “zap”. Now the “zap” moves around the circle in the other direction until someone
else says “BONG”, which reverses the direction again and changes the sound back to “zip”. A player is out if they
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Principles of Adult Learning
Adapted from John Goodlad

ADULTS PREFER LEARNING SITUATIONS WHICH:

1. ARE PRACTICAL AND PROBLEM-CENTERED, SO...

Give overviews, summaries, examples, & use stories to link theory to practice
Discuss and help them plan for direct application of the new information

Use collaborative, authentic problem-solving activities

Anticipate problems applying the new ideas to their setting so, offer suggestions
CAUTION- Guard against becoming too theoretical.

2. PROMOTE THEIR POSITIVE SELF ESTEEM, SO...

Provide low-risk activities in small group settings

Plan for building individual success incrementally

Help them become more effective and confident through guided practice and establishing routines.
CAUTION- Readiness to learn depends on self-esteem

3. INTEGRATE NEW IDEAS WITH EXISTING KNOWLEDGE, SO...

Help them recall what they already know from prior experience that relates to the topic of learning.
Share your agenda and assumptions and ask for input. Adjust time for topics to fit their needs.
Use a continuum that describes a range of skill & knowledge. Ask them to apply stickers or marks
showing what their current level of knowledge/skill is in the topic(s)

Ask what they would like to know about the topic

Build in options within your plan so you can easily shift to address needs.

Suggest follow up ideas and next steps for support and implementation after the session
CAUTION- Collect needs data and match the degree of choice to their level of development

4. SHOW RESPECT FOR THE INDIVIDUAL LEARNER, SO...

Provide for their physical needs through breaks, snacks, coffee, comfort

Provide a quality, well organized, differentiated experience that uses time effectively and efficiently
Avoid jargon and don't "talk down" to participants

Validate and affirm their knowledge, contributions and successes

Ask for feedback on your work or ideas, provide input opportunities

CAUTION- Watch your choice of words to avoid creating negative perceptions

5. CAPITALIZE ON THEIR EXPERIENCE, SO...

Don't ignore what they already know, it's a resource for you

Plan alternate activities and choice so they can adjust the process to fit their experience level
Create activities that use their experience and knowledge

Listen and collect data about participant needs before, during and after the event

CAUTION- Provide for the possibility of a need to unlearn old habits or confront inaccurate beliefs

6. ALLOW CHOICE AND SELF-DIRECTION, SO...

Build your plans around their needs, compare desired behaviors (goals) & actual behaviors
Share your agenda and assumptions and ask for input on them
o Ask what they know already about the topic (their perception)
Ask what they would like to know about the topic
Build in options within your plan so you can easily shift if needed
Allow time for planning their next steps.
CAUTIONS- Match the degree of choice to their level of development . Also, since there may be things
they don't know that they don't know, use a mix of their perception of needs AND research on needs and
organizational needs and calendar to guide your planning.
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Professional Development Planning: A Tool for Afterschool Supervisors
In order to develop a training plan for your staff, use this tool as a first step towards identifying skills and needs of each individual staff person. This process

should be completed during an individual meeting between you and each staff person. Once you have determined all of the skills and knowledge each
person needs, you can look for commonalities across the entire staff to determine group training. Where there are differences, you can work with each staff

person to identify professional development opportunities that are appropriate for him/her.

PARTNERSHIP FOR AFTER SCHOOL EDUCATION

Staff

Job

Skills/Knowledge Required

Have

Need

Fulfilling Need
What kind of training and support

Name of staff person

Job title with brief description of
job function / responsibilities

What key skills & knowledge are
required for this person to successfully
fulfill their job duties? Refer to list of
competencies as a guide.

What key skills &
knowledge does this
person already have?

What key skills &
knowledge does this
person still need?

will help fill the individual needs?
Complete this for any needs that
don’t overlap with needs that are
shared by most of the other staff.

© 2007 Partnership for After School Education (PASE), www.pasesetter.org




Summary of Needs and Resources for Cohorts of Staff

Shared Staff Needs Resources

Based on your individual meetings with staff, what are three highest priority skills & knowledge What resources can the agency tap into for training support, and/or knowledge building for your staffs
areas of need shared by many of your staff? (e.g.70% of staff need a better understanding of high priority areas of need?

children’s stages of development or 80% of staff need to learn how to create effective lesson
plans)

© 2007 Partnership for After School Education (PASE), www.pasesetter.org




Core Competencies for Youth Work Professionals

Knowledge of the principles and practices of child and youth development and ability
to use this knowledge to achieve the goals of the program.

2 Ability to comply with applicable safety and emergency requirements.

Ability to promote an inclusive, welcoming, and respectful environment that

embraces diversity.

4 Ability to foster academic and non-academic skills and broaden participant horizons.

5 Ability to effectively implement curricula and program activities.

6 Ability to promote responsible and healthy decision-making among all participants.

Ability to develop leadership, team-building and self-advocacy skills among

participants.

8 Ability to behave professionally.

Definition:

Youth work professionals are individuals who work with or on behalf of
youth to facilitate their personal, social and educational development to
enable them to gain voice, influence and place in society as they make the
transition from dependence to independence. Three assumptions
help define the workforce:
¥ Youth work professionals are employed primarily in non-
compulsory educational and developmental settings;
¥ Youth work professionals work with young people primarily
between ages 6 and 18;and
W) Youth work professionals, like social workers or nurses, can be
employed by a variety of systems and settings.

The complete list of core competencies
and indicators is available at
www.dycd.nyc.gov

These competencies are designed to be
used as a tool to guide the professional
development of the youth work
professional, NOT as a batrrier for

entry into the field.

Department of
Youth & Community
Development



Youth Development
Worker Competencies

he following core competencies include

knowledge, skills and personal attributes
needed by entry-level youth development
workers for effective youth development
practice. Youth Development core competencies
are the “demonstrated capacities” that form a
foundation for high-quality performance in the
workplace, contribute to the mission of the
organization and allow a youth development
worker to be a resource to youth, organizations
and communities.

Understands and applies basic child
and adolescent development

principles.

* Understands ages and stages of child
development.

* Applies fundamentals of positive youth
development.

* Takes into consideration trends and issues that
affect children and youth.

Communicates and develops positive
relationships with youth.

* Listens, in a non-judgmental way.

* Uses the language of respect.

* Exhibits concern for the well being of others and
interest in the feelings and experiences of others.

Adapts, facilitates and evaluates
age appropriate activities with

and for the group.

* Relates to and engages the group.

* Initiates, sustains and nurtures group interactions
and relationships through completion of an
ongoing project or activity.

¢ Teaches and models effective problem solving
and conflict negotiation.

* Guides group behavior in an age-appropriate
manner.

Respects and honors cultural
and human diversity.

* Exhibits an awareness of commonalities and
differences (such as gender, race, age, culture,
ethnicity, class, religion, disability) among
youth of diverse backgrounds and shows
respect for those of different talents, abilities,
sexual orientation and faith.

* Builds on diversity among and between
individuals to strengthen the program
community, and the community at large.

¢ Serves as a role model for the principles of
inclusion and tolerance.

NATIONAMDEVELOPMENT
Learning Network

National Collaboration for Youth January 2004
www.nassembly.org ¢ www.nydic.org



Involves and empowers youth.

* Actively consults, involves, and encourages youth
to contribute to programs and the communities in
which they live.

* Organizes and facilitates youth leadership
development activities.

Identifies potential risk factors (in

a program environment) and takes
measures to reduce those risks.

¢ Identifies basic risk and protective factors in
youth development.

* Designs and monitors emotionally and physically
safe program environments interactions, and
activities for youth and intervenes when safety
demands it.

* Identifies potential issues (and possible signs and
symptoms) with youth that require intervention or
referral (e.g., suicidal tendencies, substance abuse,
child abuse, violent tendencies, eating disorders,
obesity, sexually transmitted diseases.)

Cares for, involves and works with

families and community.

* Understands and cares about youth and their families.

* Actively engages family members in program and
community initiatives.

* Understands the greater community context in
which youth and families live.

* Communicates effectively with youth and their
families — one-to-one communications as well as
in group settings.

Works as part of a team and shows
professionalism.

* Articulates a personal “vision” of youth
development work (to co-workers, volunteers, and
participants) and expresses current and potential
contributions to that vision.

¢ Adheres to ethical conduct and professionalism at
all times (confidentiality, honoring appropriate
boundaries).

* Acts in a timely, appropriate and responsible
manner.

¢ Is accountable, through work in teams and
independently by accepting and delegating
responsibility.

* Displays commitment to the mission of the agency.

Demonstrates the attributes and

qualities of a positive role model.

* Models, demonstrates and teaches positive values
like caring, honesty, respect, and responsibility.

* Incorporates wellness practices into personal lifestyle.

* Practices stress management and stress reduction.

Interacts with and relates to youth

in ways that support asset building.

* Challenges and develops values and attitudes of
youth in a supportive manner.

* Designs program activities, structure and
collaborations that show evidence of asset
building.

~

NATIONAL DEVELOPMENT

Learning Network

National Collaboration for Youth January 2004
www.nassembly.org ¢ www.nydic.org



